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Abstract 

This convergent mixed-methods study examines kindergarten teachers’ and 

parents’ perceptions of English-language cartoons as educational resources that 

foster linguistic curiosity and incidental learning in Algerian children aged three 

to five. Quantitative survey data were gathered from 90 kindergarten teachers and 

120 parents to measure children’s exposure, adult mediation practices, and 

perceived indicators of linguistic curiosity; qualitative depth was added through 

a purposive subsample of 25 teachers and 25 parents and their open-ended 

responses. The quantitative findings show that adult mediation, in both home and 

classroom contexts, is the strongest correlate of perceived linguistic curiosity, and 

that exposure to cartoons predicts curiosity most clearly when it is paired with 

active mediation in the home. Parents reported higher perceived curiosity and 
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more frequent mediation than teachers, a difference that qualitative accounts link 

to observation opportunities, daily routines, and the home environment’s 

affordances for co-engagement. Thematic analysis identified four mechanisms 

linking cartoons to early learning: curiosity enacted through play, the ambiguous 

evidentiary status of repetition, mediation as a meaning-making process, and 

contextual constraints such as content suitability, accent, and classroom logistics. 

Overall, the findings suggest that brief pedagogical strategies such as co-viewing, 

labeling, dramatization, and guided questioning can help transform audiovisual 

input into exploratory behaviour that precedes measurable learning. The paper 

discusses implications for early-years pedagogy, teacher training, parental 

engagement, and educational media design, and it outlines limitations and 

directions for longitudinal, child-level validation. 

Keywords: Education; Linguistic Curiosity; Incidental Learning; English-

Language Cartoons; Teacher and Parental Mediation. 

Introduction 

In an era of widespread digital media, animated English-language 

cartoons are a routine source of input for children aged three to five. These 

programmes combine child-directed speech, music, repetition and strong visual 

support, features that can make linguistic forms salient for young learners. In non-

English-dominant settings such as Algeria, cartoons often provide more frequent 

and varied exposure to English than formal preschool instruction. 

The pathway from exposure to learning depends not only on input 

quantity but on children’s dispositions—particularly curiosity—which shape 

attention, exploration and depth of processing. Here, linguistic curiosity refers to 

spontaneous, exploratory behaviours directed at language (e.g., asking about 

meanings or forms, imitating novel words, seeking foreign-language content, or 
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initiating language-related interactions). As a motivational and behavioural 

construct, curiosity may be a proximal driver of incidental uptake. 

Empirical EFL work on early childhood has tended to prioritise 

measurable outcomes (receptive vocabulary, phonological discrimination, 

comprehension) while neglecting motivational and interpretive dimensions. This 

mixed-methods study addresses that gap by examining how Algerian 

kindergarten teachers and parents perceive the relationship between English 

cartoons and linguistic curiosity in 3–5-year-olds. It links everyday media 

affordances to the motivational precursors of early EFL learning and identifies 

practicable mediation strategies for low-resource preschool contexts. 

Literature review 

Animated media are a natural source of linguistic input for young learners 

and offer opportunities for incidental language learning, that is, acquisition 

without deliberate study. Cartoons combine child-directed speech, music, 

repetition, and visual support, which may make linguistic forms salient and 

engaging (Singer, 2022). SLA and cognitive theories stress that exposure alone 

is insufficient: learning depends on attention, motivation, and depth of processing 

(Hulstijn, 2001; Schmidt, 1990; Krashen, 1985). The prosody, contextualisation, 

and visual scaffolding of animated media can draw children’s attention, 

especially when curiosity is triggered. 

Curiosity is a well-established driver of learning: it directs attention, 

enhances engagement, and supports memory (Loewenstein, 1994; Kidd & 

Hayden, 2015). In language contexts, linguistic curiosity—children’s 

spontaneous desire to imitate, ask questions, or explore unfamiliar forms—may 

be one mechanism through which cartoons support incidental learning. 

Repetition, humour, narrative involvement, and emotionally engaging characters 

often heighten such curiosity. 
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Empirical studies support these claims. Longitudinal and intervention 

research shows that animated input can facilitate vocabulary, formulaic 

sequences, and grammatical development in preschoolers (Di Nisio, 2022; 

Hendrih & Krevelj, 2019; Huang, 2023). Children’s interpretations of media 

input and viewing patterns also affect learning outcomes (Avello & Muñoz, 

2025). Adult perceptions are crucial: teachers’ and parents’ beliefs, expectations, 

and mediation practices shape exposure, co-viewing, and follow-up activities, 

which in turn influence children’s exploratory behaviours and linguistic 

engagement (Linebarger & Vaala, 2010; Rice & Woodsmall, 1988; Nathanson, 

2001; Jin et al., 2021; Tahir, 2023). Motivation, socio-affective factors, and 

playful re-enactment further support engagement and learning opportunities 

(Prošić-Santovac, 2017). 

Research also highlights developmental and cognitive considerations. 

Cartoons can support broader skills (Yusuf, 2024), but excessive or unsupervised 

screen time may pose risks (Zimmerman et al., 2007; Christakis et al., 2004). 

Overall, animated media provide valuable linguistic and cognitive affordances, 

but learning still depends on attention, curiosity, and adult mediation. 

Despite these converging insights, empirical work rarely measures 

curiosity directly, particularly in early childhood. Understanding how adults 

interpret children’s engagement and how cartoons may foster linguistic curiosity 

is therefore essential. Guided by this rationale, the study addresses the following 

research questions: 

1. How do kindergarten teachers perceive the role of English-language 

cartoons in fostering linguistic curiosity among children aged three to five? 

2. How do parents perceive the contribution of English-language 

cartoons to children’s linguistic curiosity and incidental learning? 
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3. How do adult mediation practices and exposure patterns relate to 

perceived indicators of children’s linguistic curiosity during cartoon viewing? 

Methodology 

1. Research Design and Rationale 

This study employed a convergent parallel mixed-methods design in 

which quantitative and qualitative data were collected concurrently, analyzed 

separately, and integrated during interpretation (Creswell & Plano Clark, 2011). 

This design enabled broad coverage of teacher (N = 90) and parent (N = 120) 

perceptions while also eliciting contextualized meanings through open-ended 

responses and semi-structured interviews. The approach supports both descriptive 

inference and interpretive depth in examining how English cartoons may foster 

linguistic curiosity in early childhood. 

2. Participants and sampling 

Participants included 90 kindergarten teachers and 120 parents of children 

aged three to five in Algeria. Teachers were practising early-years educators in 

public (42%), private (38%), and community-run (20%) preschools. They were 

predominantly female (87%), aged 24–54 years (M = 36.8), with 1–24 years of 

experience (M = 9.4). Most held at least a licence degree (62%), while others had 

master’s degrees (28%) or specialized early-childhood diplomas (10%). 

Parents were primary caregivers (93% mothers, 7% fathers), aged 22–48 

years (M = 33.1). Household language use reflected Algeria’s multilingual 

context: Arabic (72%), Arabic–French (21%), and Tamazight and/or French 

(7%). Educational backgrounds ranged from secondary school (34%) to licence 

(44%) and master’s or higher (22%). 

Recruitment was conducted through Algerian kindergarten and parenting 

Facebook groups using invitation posts with study information and a survey link. 

Participation was voluntary, resulting in a non-probability purposive convenience 
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sample, with final sample sizes determined by valid responses received during 

the data-collection period (Etikan et al., 2016). 

3. Measures and Instruments 

Data were collected using three instruments: teacher and parent 

questionnaires and a semi-structured interview protocol. Questionnaires were 

developed for this study and grounded in prior work on media, parental 

mediation, and curiosity. They covered demographics, child exposure to English 

cartoons, perceived indicators of linguistic curiosity, perceived educational value, 

and mediation practices; items drew on validated constructs and were adapted to 

the Algerian preschool context. Questionnaires were piloted with a small sample 

and revised for clarity; multi-item subscales (perceived curiosity, mediation, 

educational value) were assessed for internal consistency. 

A purposive subsample of survey volunteers (25 teachers; 25 parents) 

took part in semi-structured interviews to contextualize survey findings. 

Interviews were conducted in Arabic or French, audio-recorded, transcribed 

verbatim, and translated to English where required. Qualitative coding was 

developed from an initial coded subset by two researchers, intercoder agreement 

was quantified, discrepancies resolved by consensus, and a final codebook 

produced. NVivo was used to manage transcripts and coding; translation 

procedures (forward/back translation) were documented. 

4. Procedure 

Data collection occurred over a four-week period in September 2025. 

Online questionnaires were administered via a secure survey platform and 

distributed through targeted Facebook groups with an invitation that included 

study information and informed consent. Participation was voluntary and 

anonymous; respondents willing to be interviewed provided contact details 

through a separate form. Follow-up interviews were scheduled at participants’ 
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convenience and conducted via WhatsApp or Zoom. All identifying information 

was removed from transcripts prior to analysis.  

5. Data Analysis  

Quantitative data were analyzed in SPSS (v.26). Initial steps included data 

cleaning, missing-data inspection, and computation of scale scores. Missingness 

was assessed using descriptive statistics and Little’s MCAR test; multiple 

imputation (MICE, m = 20) was applied when patterns suggested MAR, while 

listwise deletion was used for minimal missingness (<5%). Internal consistency 

of multi-item scales was evaluated with Cronbach’s alpha and McDonald’s 

omega. Descriptive statistics summarized exposure, perceived curiosity, 

mediation practices, and demographics. 

Construct validity was examined using exploratory factor analysis 

(principal axis factoring, oblique rotation), guided by parallel analysis and 

eigenvalues; stable structures were confirmed via robust maximum likelihood 

confirmatory factor analysis (CFA), with standard fit indices reported. 

Differences between teacher and parent perceptions were tested using 

independent-samples t-tests or Mann–Whitney U tests. Relationships among 

exposure, mediation, and perceived curiosity were examined via Pearson 

correlations and hierarchical multiple regression, including moderation by 

mediation (interaction term with mean-centering). Regression diagnostics 

addressed linearity, homoscedasticity, normality, multicollinearity, and 

influential cases. Intraclass correlations (ICCs) were computed to check for 

clustering within kindergartens; multilevel models were applied when ICCs 

exceeded .05. 

Qualitative data from open-ended surveys and interviews were analyzed 

using reflexive thematic analysis (Braun & Clarke, 2006). Transcripts were coded 

inductively to capture curiosity behaviours, mediation practices, and interpretive 
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frames. Candidate themes (e.g., “curiosity as play,” “mediation as scaffolding”) 

were iteratively refined. Two researchers independently coded 25% of 

transcripts; intercoder agreement was quantified (Cohen’s κ) and discrepancies 

resolved by consensus. The final codebook was applied to remaining transcripts 

with periodic double-coding checks. NVivo (v.12) supported data management 

and thematic mapping. 

6. Ethical Considerations 

Institutional ethics approval was obtained prior to data collection. Online 

informed consent outlined voluntary participation, the right to withdraw, data 

anonymization, and secure storage. As the study relied on adult reports, no direct 

child testing occurred; participants were instructed not to share identifiable child 

data, and transcripts were anonymized. To strengthen robustness, sensitivity 

analyses controlled for child gender, device type, and viewing format, excluded 

extreme exposure values, and applied robust estimation and bootstrapped 

confidence intervals where needed. 

Results 

1.  Scale Reliability and Descriptive Statistics 

All multi-item scales demonstrated acceptable to strong internal 

consistency: Cronbach’s α = .87 for the perceived-linguistic-curiosity scale, .84 

for the mediation-practices scale, and .86 for the perceived-educational-value 

scale. Item–total correlations ranged from .42 to .71. Descriptive statistics are 

presented below (Table 1). Parents (N = 120) reported a mean daily exposure to 

English-language cartoons of 61.3 minutes (SD = 28.4), whereas teachers (N = 

90) estimated classroom exposure at 52.8 minutes (SD = 23.7). Perceived-

curiosity scores (1–5 agreement scale) were higher among parents (M = 3.86, SD 

= 0.63) than teachers (M = 3.42, SD = 0.58); mediation practices followed the 

same pattern (parents M = 3.71, SD = 0.74; teachers M = 3.28, SD = 0.61). 
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Table 1 

Descriptive statistics for key variables 

Variable Parents Mean Parents SD Teachers Mean Teachers SD 

Exposure (minutes/day) 61.3 28.4 52.8 23.7 

Perceived curiosity (1–5) 3.86 0.63 3.42 0.58 

Mediation practices (1–5) 3.71 0.74 3.28 0.61 

Child age (years) 4.20 0.70 4.10 0.60 

2. Group Comparisons: Parents and Teachers 

Parents reported significantly higher perceived curiosity than teachers, 

t(208) = 5.13, p < .001, Cohen’s d = 0.67, 95% CI [0.40, 0.93]. Parents also 

reported more frequent mediation practices than teachers, t(208) = 4.32, p < .001, 

d = 0.58. Because these group differences reflect fundamentally different 

observational contexts (home vs. classroom), subsequent inferential analyses 

were run separately for the parent and teacher subsamples. 

3. Bivariate Relations 

Correlation analyses revealed consistent, theoretically coherent patterns. 

For parents, mediation practices correlated strongly with perceived curiosity (r = 

.52, p < .001), and exposure correlated moderately with perceived curiosity (r = 

.31, p < .001). Child age had a small positive association with perceived curiosity 

(r = .19, p = .032); parental education was not significantly associated with 

curiosity (r = .08, p = .321). Teachers showed a similar pattern: mediation–

curiosity r = .47, p < .001; exposure–curiosity r = .28, p = .008. 
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Table 2 

 Correlation matrix — Parents 

 Exposure Mediation Curiosity Child  Age Parental Edu 

Exposure 1.00 0.36 0.31 0.14 0.08 

Mediation 0.36 1.00 0.52 0.11 0.05 

Curiosity 0.31 0.52 1.00 0.19 0.08 

ChildAge 0.14 0.11 0.19 1.00 0.02 

ParentalEdu 0.08 0.05 0.08 0.02 1.00 

 

Table 3 

Correlation matrix — Teachers 

 Exposure Mediation Curiosity Child Age Teacher Exp 

Exposure 1.00 0.29 0.28 0.12 0.06 

Mediation 0.29 1.00 0.47 0.09 0.04 

Curiosity 0.28 0.47 1.00 0.16 0.05 

ChildAge 0.12 0.09 0.16 1.00 0.01 

TeacherEx

p 
0.06 0.04 0.05 0.01 1.00 

4. Hierarchical Regression Analyses  

We examined whether mediation practices moderated the exposure–

perceived-curiosity relationship in separate hierarchical models. For parents, Step 

1 (exposure, child age, parental education) explained 14.2% of the variance in 

perceived curiosity, F(3,116) = 6.41, p < .001; exposure was a positive predictor 

(standardized β = .29, p = .002). Adding mediation in Step 2 produced a large 

increment (ΔR² = .21, ΔF(1,115) = 36.58, p < .001); mediation was the strongest 

predictor in the model (standardized β = .49, p < .001). Step 3 introduced the 
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Exposure × Mediation interaction and explained an additional 3.4% of variance 

(ΔF(1,114) = 5.23, p = .024); the interaction was significant (standardized β = 

.19, p = .024). Simple-slopes analysis indicated that exposure predicted perceived 

curiosity strongly at high mediation (+1 SD; β = .41, p < .001) but not at low 

mediation (–1 SD; β = .11, p = .192). 

Table 4 

Hierarchical regression — Parents 

Predictor B SE Std. β t p 

Intercept 2.05 0.18 — 11.39 <.001 

Exposure (min/day) 0.0031 0.0010 0.29 3.10 .002 

Mediation (1–5) 0.42 0.07 0.49 6.00 <.001 

Child age (yrs) 0.06 0.03 0.12 2.00 .047 

Parental education 0.04 0.05 0.05 0.80 .424 

Exposure × Mediation 0.0021 0.0009 0.19 2.29 .024 

Model diagnostics indicated acceptable residual distributions and no 

problematic multicollinearity (all VIFs < 1.9). For teachers, a parallel model 

reached the following pattern: the basic model (exposure, child age, teacher 

experience) explained 11.7% of variance (F(3,86) = 3.80, p = .013); adding 

mediation yielded ΔR² = .18, ΔF(1,85) = 19.41, p < .001 (mediation β = .46, p < 

.001). However, the Exposure × Mediation interaction was not significant for 

teachers (β = .09, p = .218), suggesting that while mediation is associated with 

higher perceived curiosity in classrooms, it did not significantly moderate the 

exposure–curiosity slope in this sample. 

5. Qualitative findings 

The qualitative analysis revealed four interrelated themes that illuminate 

how adults interpret children’s engagement with English-language cartoons and 

the conditions under which linguistic curiosity becomes visible. To begin with, 
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many participants described children’s engagement as deeply performative and 

exploratory. Rather than merely echoing sounds, children often enacted scenes 

with toys or peers, experimenting with voice, rhythm, and gesture. One parent 

described a nightly routine in which her daughter “lines up her dolls and makes 

them talk like Peppa Pig,” assigning voices and repeating English phrases “almost 

exactly,” before pointing to objects and naming them in English while monitoring 

the parent’s reaction: “It’s like she is checking if the word belongs to our world 

now.” (Parent_07, urban). Such moments, rich in attention, referential pointing, 

and social testing, reflect curiosity driving active processing. A teacher similarly 

recalled three children who turned a cartoon segment into a shop game, using the 

phrase “How much?” and negotiating roles: “They were using English in a 

purpose-driven way — not just copying the sound.” (Teacher_11, peri-urban). 

These enactments suggest that when children appropriate cartoon language in 

imaginative play, they open space for incidental learning. 

At the same time, adults’ interpretations of repetition diverged in 

meaningful ways. Teachers, particularly those working in larger classrooms, 

often struggled to distinguish curiosity from prosodic mimicry. As one teacher 

explained, “Sometimes when they repeat in class it’s the voice I hear — the 

accent, the giggle… Without the chance to follow up individually, it’s difficult to 

know whether they connected the word to a meaning.” (Teacher_04, urban). 

Parents, however, frequently interpreted repetition as meaningful because they 

observed it in intimate, one-to-one contexts accompanied by gestures or attempts 

at functional use: “He taps the picture and says the word in English and tries to 

use it when we play… That felt like real learning.” (Parent_19, suburban). This 

contrast helps clarify why quantitative findings showed higher curiosity ratings 

among parents: their observation contexts allow closer inspection of whether 

repetition is semantically grounded. 



16 
 

In addition, a dominant theme across interviews was the role of adult 

mediation in transforming exposure into exploration. Participants described short, 

routine practices—pausing an episode, labeling new words, dramatizing actions, 

or engaging in immediate follow-up play—that made English input more 

comprehensible and meaningful. One teacher described a structured routine in 

which she selected three words from a clip, presented pictures, and invited 

children to act them out: “If a child says the word while acting, I congratulate 

them… The acting links the sound to action.” (Teacher_02, urban). Parents 

echoed similar micro-practices at home, such as pausing to ask what a character 

said or prompting the child to reenact scenes with toys. As one parent put it, “He 

now asks me, ‘What does it mean?’ instead of just humming the song.” 

(Parent_33, suburban). Across accounts, mediation practices appeared to anchor 

linguistic forms to meaning, heighten noticing, and elicit the kinds of questions 

adults readily interpret as curiosity. 

Finally, participants highlighted several constraints that limit the 

likelihood that cartoon exposure will stimulate curiosity. Some parents expressed 

concerns about content appropriateness, rapid speech, or unfamiliar accents, 

noting that these factors sometimes prompted them to skip episodes or switch to 

dubbed versions. As one parent explained, “If I skip, she watches less and she 

doesn’t ask for the English words — the exposure becomes less frequent and less 

meaningful.” (Parent_14, urban). Teachers pointed to structural limitations—

large class sizes, tight schedules, and curricular demands—that reduced 

opportunities for co-viewing and follow-up discussion: “Media can be useful but 

only if we fit it into a lesson objective.” (Teacher_06, public kindergarten). These 

contextual limitations help explain why quantitative results showed that exposure 

alone was not a consistent predictor of perceived curiosity; rather, curiosity 
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emerged most visibly when exposure was coupled with supportive mediation and 

conducive interactional conditions. 

Across themes, qualitative data reveal that mediation is not a single, 

complex intervention but rather a set of small practices that prompt noticing, 

provide referential anchors, and reward attempts at meaning-making. Parents’ 

daily routines make such practices more frequent and observable; teachers’ 

classroom constraints limit them. Thus, the qualitative strand explains both why 

mediation is the strongest quantitative predictor and why the interaction between 

exposure and mediation was significant in the parent sample but not in the teacher 

sample. 

Bringing the quantitative and qualitative strands together produces a 

coherent explanatory account: animated English-language cartoons can stimulate 

linguistic curiosity in young children, but their potential is realized primarily 

when adults actively mediate — by co-viewing, labeling, dramatizing, and 

following up. Parents’ contexts tend to favor such mediation and therefore yield 

higher perceived curiosity and a stronger exposure × mediation interaction; 

classroom contexts show a positive association between mediation and perceived 

curiosity but fewer opportunities for individualized follow-up. 

Discussion 

This study examined how kindergarten teachers and parents perceive the 

role of English-language cartoons in stimulating linguistic curiosity among 

children aged three to five, and how exposure and adult mediation are related to 

curiosity-linked behaviours. Through the integration of quantitative patterns with 

detailed qualitative insights, the findings advance our understanding of how 

young children engage with media in early EFL contexts and how adults frame, 

interpret, and scaffold that engagement. 
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Across analyses, mediation emerged as the most influential factor shaping 

adults’ perceptions of children’s linguistic curiosity. The robust associations 

between mediation practices and perceived curiosity, evident in both parent and 

teacher samples, suggest that the learning value of cartoons lies not in exposure 

alone but in the social interactions that accompany it. Parents and teachers 

described mediation through brief but intentional acts—pausing to identify a 

word, relating it to a familiar object, encouraging children to dramatize scenes, or 

asking them to predict what might happen next. These small interventions appear 

to prompt children to pay attention, inquire about meaning, and attempt to reuse 

language, thereby transforming passive viewing into exploratory engagement. 

Although exposure to English-language cartoons predicted curiosity to 

some extent, particularly in the parent sample, its effect was amplified when 

adults engaged children in mediation. The significant interaction in the parent 

model indicates that exposure becomes a meaningful learning opportunity 

primarily when coupled with scaffolding. This aligns well with theories of 

curiosity as a motivational state that activates information seeking and deeper 

processing, suggesting that adult mediation helps children convert interest into 

meaningful engagement. 

The consistent differences between parent and teacher reports were also 

revealing. Parents generally reported higher perceived curiosity, which 

qualitative evidence suggests reflects differences in observation opportunities 

rather than differences in children’s behaviour. Whereas parents often observe 

children’s spontaneous play, question-asking, and linguistic experimentation one-

on-one, teachers work within time-limited classroom environments in which 

following up individually on each utterance is difficult. These contextual 

differences highlight the importance of situating perceptions within the social 

ecology in which behaviour is observed. 
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Finally, the qualitative themes illuminated several constraints—content 

appropriateness, rapid speech, unfamiliar accents, and classroom logistics—that 

shape how often mediation occurs. These constraints help explain why the 

exposure–curiosity relationship is inconsistent in the absence of adult support. In 

sum, the findings show that cartoons offer meaningful opportunities for incidental 

EFL development only when embedded in socially interactive routines. 

The findings align with prior work showing that media-based language 

exposure is most effective when paired with adult involvement. Joint engagement 

enhances vocabulary and comprehension, yet little research has detailed how such 

mediation operates in low-resource early-childhood EFL contexts. This study 

identifies specific micro-practices—labeling, dramatizing, and prompting 

predictions—that elicit curiosity and exploratory behaviour, highlighting 

curiosity as a motivational precursor to learning shaped by social interactions. 

The study also shows that children’s imitation of cartoon phrases is not 

uniform. Teachers often distinguished between superficial mimicry and deeper 

engagement, whereas parents observed more conceptually grounded reuse. These 

differences illustrate the value of combining quantitative and qualitative data, as 

behavioural indicators gain meaning through adult interpretation. 

Overall, the findings suggest clear implications for early-years 

practitioners, caregivers, and media designers. Linguistic curiosity can be 

fostered through brief, intentional mediation embedded in everyday routines 

rather than through time-intensive activities. Teachers can incorporate short 

media-based tasks into existing lessons without curricular disruption, while 

parents’ co-viewing and simple follow-up talk help children link sounds and 

meanings during play. Media content that includes repetition, visual cues, and 

natural pause points may further encourage adult–child interaction. 
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The study also makes theoretical and methodological contributions. It 

conceptualizes incidental learning in early EFL contexts as emerging from the 

interaction of audiovisual input, child curiosity, and adult mediation, where 

curiosity directs attention and mediation supports meaning-making. 

Methodologically, the mixed-methods design enabled triangulation between 

quantitative trends and qualitative accounts, offering a nuanced picture of how 

curiosity is enacted and interpreted in naturalistic settings. 

The findings should be interpreted with caution due to several limitations. 

The study relies on adult perceptions rather than direct measures of children’s 

linguistic development, and linguistic curiosity, while valuable, does not equate 

to confirmed learning outcomes. In addition, the sampling strategy limits 

generalizability, the cross-sectional design prevents causal inference, and the 

qualitative data are shaped by the interactional contexts in which adults observe 

and interpret children’s behaviours. Nonetheless, the mixed-methods design 

strengthens internal validity and provides a solid empirical basis for further 

investigation. 

Future research should adopt longitudinal designs to examine whether 

early curiosity-related behaviours predict later vocabulary growth or 

communicative competence, and to clarify the mediating role of curiosity 

between exposure and measurable language development. Complementary 

approaches involving direct child assessment or naturalistic observation would 

allow comparison between adult perceptions and children’s actual language use. 

Further work should also analyse cartoon features that facilitate curiosity and 

incidental learning and explore how mediation practices can be scaled across 

institutional contexts, particularly in resource-limited public preschools. 
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Conclusion 

The present study highlights the central role of social interaction in 

shaping how young children engage with English-language cartoons in early EFL 

contexts. While audiovisual media offer rich linguistic input, it is the quality of 

adult mediation that determines whether children attend to, question, and 

experiment with language. Teachers and parents alike observed children using 

animated content as a springboard for playful exploration, yet only when adults 

supported this engagement did curiosity flourish. These findings suggest that 

early-years pedagogies and family practices can leverage everyday media more 

effectively by fostering interactive, curiosity-driven routines around viewing. In 

doing so, they position curiosity not merely as a by-product of exposure but as a 

key pathway through which children begin to engage meaningfully with a new 

language. 
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