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Abstract

Inclusive education in early childhood education represents a priority area of
contemporary educational policies, aimed at ensuring equitable access to learning
opportunities for all children, regardless of their developmental characteristics,
socio-cultural background, or specific educational needs. In this context, the
development and management of inclusive educational programs require the
integration of coherent methodological frameworks based on the analysis of
children’s individual needs, curricular adaptation, and interdisciplinary
collaboration. The present study proposes a conceptual model for the
management of inclusive education programs in early childhood education,
grounded in a collaborative and systemic approach to educational intervention.
The study examines the stages involved in designing inclusive programs,
differentiated teaching strategies, methods for coordinating the educational team,
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and mechanisms for monitoring and evaluating children’s progress. The findings
highlight the central role of the teacher in facilitating the active participation of
all children, as well as the importance of institutional and family partnerships in
ensuring the effectiveness of educational interventions. The proposed model
contributes to optimizing the management of inclusive programs by integrating
the methodological, organizational, and evaluative dimensions of early
educational intervention and provides operational guidelines for the development
of sustainable educational practices oriented toward equity and inclusion.
Keywords: inclusive education; early childhood education; educational
management; inclusive educational programs; personalized educational
intervention; collaborative model; inclusive teaching strategies; curriculum
adaptation; educational participation; educational equity.

1. Introduction

Inclusive education represents one of the priority directions of
contemporary educational policies, grounded in the principle of the universal
right to quality education for all children, regardless of their developmental
characteristics, socio-cultural status, or learning pace. In the context of early
childhood education, inclusion acquires strategic significance, as this stage forms
the foundation for later cognitive, socio-emotional, and behavioral development,
decisively influencing the child’s educational trajectory. The specialized
literature emphasizes that early childhood education institutions must be capable
of responding to the diversity of children’s needs through adapted, flexible
educational programs centered on the active participation of all beneficiaries of
education (Akrim & Harfiani, 2019).

At the international level, the concept of inclusive education has
progressively consolidated through key reference documents such as the

Salamanca Statement and conventions on the rights of the child, which affirm the
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necessity of the participation of all children in common and accessible
educational contexts. Inclusive education is defined as a systemic process of
transforming educational institutions so that they provide appropriate services to
all children, regardless of individual, cultural, or learning differences (Alzahrani,
2020). From this perspective, inclusion goes beyond the integration of children
with special educational needs into existing educational structures and involves
the development of adaptive, collaborative, and participatory pedagogical
practices.

In early childhood education, the implementation of inclusive programs
involves the reorganization of the educational environment, the use of
differentiated teaching strategies, interdisciplinary collaboration, and the
involvement of the family as an active partner in the educational process. Recent
studies highlight that the effectiveness of inclusive programs depends directly on
teachers’ professional competencies, the availability of educational resources,
and the existence of coherent institutional models for inclusion management
(Nelis, Pedaste, & Suman, 2023). At the same time, early childhood education
institutions are responsible for ensuring early educational interventions adapted
to children’s individual characteristics, facilitating their participation in common
educational settings from the earliest years of life (Ujianti, 2020).

In the context of recent curricular reforms in Romania, early childhood
education is approached from a systemic and integrative perspective, oriented
toward the development of key competencies and the promotion of educational
equity, in accordance with European strategies on social and educational
inclusion. The Curriculum for Early Childhood Education (2019) explicitly
promotes the creation of a safe socio-emotional climate that supports the
participation and development of every child, thereby providing a favorable

framework for the implementation of inclusive programs at the institutional level.
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Starting from these conceptual and normative benchmarks, the present
article aims to analyze the methodological perspectives regarding the
development and management of inclusive education programs in early
childhood education, highlighting the stages of program design, implementation
strategies, and the role of the educational actors involved. The study seeks to
identify operational directions for optimizing inclusive practices at the
institutional level, with particular emphasis on curricular adaptation,
interdisciplinary collaboration, and the monitoring of children’s progress in
diverse educational contexts.

2. Theoretical Foundations of Inclusive Education in Early
Childhood Education

Inclusive education represents a fundamental principle of contemporary
educational systems, aimed at ensuring equitable access to education for all
children, regardless of their developmental characteristics, socio-economic
status, cultural background, or special educational needs. In early childhood
education, this paradigm gains particular relevance, as interventions carried out
during the first years of life decisively influence children’s cognitive, social, and
emotional development and contribute to preventing subsequent educational
marginalization.

From a conceptual perspective, inclusive education is defined as a
continuous process of transforming educational institutions so that they respond
to the diversity of all children’s needs through active participation, curricular
adaptation, and individualized support. International documents promoted by
organizations such as UNESCO emphasize that inclusion involves educating
children with special educational needs in common educational settings alongside
peers of the same age, under conditions of genuine participation and appropriate

support (Alzahrani, 2020).
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In the specialized literature, inclusion is approached both from a narrow
perspective, focused on integrating children with special educational needs into
mainstream education systems, and from a broader perspective aimed at
eliminating all forms of exclusion generated by cultural, social, or individual
differences. This broader approach highlights that inclusive education is not
limited to isolated curricular adaptations but involves the systemic reorganization
of educational environments and pedagogical practices.

The theoretical foundations of inclusive education in early childhood
education are supported by the Education for All paradigm, constructivist
learning theories, and socio-ecological models of child development. According
to constructivist approaches, the child is considered an active participant in their
own development, while the educational environment must be organized in such
a way as to encourage exploration, cooperation, and experiential learning. At the
same time, socio-ecological models emphasize the role of family, institutional,
and community contexts in supporting children’s participation in educational
activities.

In early childhood education, inclusion involves adapting the educational
environment to children’s individual characteristics and organizing differentiated
learning experiences centered on their needs. Early childhood institutions must
be capable of accommodating the diversity of developmental rhythms and
learning styles through flexible educational programs and adapted early
interventions.

Early intervention constitutes an essential element of educational
inclusion, as the early identification of developmental difficulties enables the
design of personalized educational strategies and increases children’s
opportunities for active participation in group activities. Early childhood

institutions thus become spaces for socialization and holistic stimulation,
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fostering the development of children’s cognitive, socio-emotional, and
communicative competencies (Ujianti, 2020).

Another important theoretical foundation of inclusive education is the
child rights perspective, according to which access to education represents a
fundamental right guaranteed to all children. This approach is reflected in both
European and national educational policies, which promote the development of
equitable and accessible educational systems. The Curriculum for Early
Childhood Education in Romania (2019) highlights the necessity of creating a
secure and stimulating socio-emotional climate that supports the active
participation of all children in educational activities and values diversity as a
learning resource.

At the same time, recent research highlights that the implementation of
inclusive education requires moving beyond the traditional deficit-centered
model and adopting a pedagogical model focused on children’s potential. Thus,
the emphasis shifts from identifying individual limitations to identifying the
educational and social resources capable of supporting the participation and
development of every child. Within this framework, the role of the teacher
becomes essential, as teachers are responsible for designing flexible,
collaborative, and diversity-oriented educational contexts.

Therefore, the theoretical foundations of inclusive education in early
childhood education integrate child rights perspectives, theories of development
and learning, international educational policies, and contemporary curricular
approaches, configuring a coherent conceptual framework for the development

and management of inclusive educational programs at the institutional level.
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3. Particularities of Inclusive Education in Early Childhood
Education

Inclusive education in early childhood education is characterized by a
holistic approach to child development, centered on equal access to educational
opportunities, active participation, and the valuing of diversity from the earliest
years of life. In this respect, inclusion is not limited to the integration of children
with special educational needs but involves adapting the educational system to
the needs of all children, regardless of social status, ethnicity, mother tongue,
disability, or cultural background (UNESCO, 2021).

One of the primary characteristics of inclusive education in early
childhood education is its preventive and compensatory nature. Educational
interventions implemented during the early years contribute to reducing
developmental gaps and preventing later learning, behavioral, or social
integration difficulties. According to the Nurturing Care Framework, child
development depends on the interaction between health, nutrition, safety,
responsive caregiving, and opportunities for early learning, all of which are
interdependent within the context of educational inclusion (WHO, UNICEF, &
World Bank, 2018; UNESCO, 2021).

Another essential characteristic is the child- and family-centered approach
specific to inclusive early childhood education. The family represents the child’s
first environment for socialization and development, and its involvement in the
educational process contributes to increasing the effectiveness of inclusive
interventions and strengthening the continuity between family and institutional
educational contexts. UNESCO emphasizes the role of family—institution
partnerships in supporting the participation of vulnerable children in early

educational programs and facilitating later educational transitions.
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Inclusive early childhood education is also distinguished by the
interdisciplinary nature of educational intervention. The implementation of
inclusive programs requires collaboration among teachers, early intervention
specialists, psychologists, speech therapists, social workers, and families in order
to ensure support adapted to children’s individual needs. The literature highlights
that the effectiveness of inclusion depends directly on interinstitutional
cooperation and the existence of integrated educational policies (Ainscow, 2007,
Florian & Black-Hawkins, 2011).

An important characteristic of inclusion in early childhood education is
the central role of play as an inclusive learning environment. Play constitutes the
natural context through which children develop cognitive, social, and emotional
competencies and facilitates interaction among children with different
developmental levels. Recent studies indicate that strategies such as
individualized play, peer support, and adult guidance contribute to increasing the
participation of children with diverse educational needs in early educational
activities (O’Keeffe & McNally, 2026).

At the same time, inclusive early childhood education is characterized by
curricular flexibility and the adaptation of the educational environment. The
Curriculum for Early Childhood Education promotes the organization of
differentiated activities, the use of interactive strategies, and the adaptation of
educational resources to children’s individual characteristics in order to ensure
the active participation of all beneficiaries of education. This curricular flexibility
facilitates the personalization of educational intervention and the development of
socio-emotional competencies necessary for school and social integration.

Another defining dimension is the orientation toward active participation
and social interaction. Inclusive environments provide children with

opportunities for diversified interaction with peers, contributing to the
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development of tolerance, empathy, and respect for diversity from the earliest
years of life. Early experiences of social interaction in inclusive settings constitute
the foundation for the development of positive attitudes toward difference and for
the construction of equitable educational communities (UNESCO, 2021).

Moreover, inclusive education in preschool settings involves the early
identification of developmental difficulties and early intervention.
Developmental screening conducted in collaboration with families and specialists
enables the early detection of possible delays and the implementation of adapted
support programs, thereby promoting children’s educational and social inclusion
(UNESCO, 2021).

Last but not least, inclusive early childhood education has a pronounced
axiological dimension, grounded in respect for children’s rights, equity, and
social justice. The values underpinning inclusive education support the
participation of all children in quality education and combat marginalization and
discrimination from the earliest years of life (Lindsay & Thompson, 1997).

Therefore, the particularities of inclusive education in early childhood
education highlight its holistic, preventive, collaborative, and axiological
character, confirming the decisive role of this educational level in ensuring equal
opportunities and in building an inclusive society.

4. Methodological Landmarks in the Development of Inclusive
Education Programs — A Collaborative Model

The development of inclusive education programs in preschool education
requires the adoption of a collaborative methodological model based on
cooperation among teachers, specialists, families, and the educational
community. This model capitalizes on the principles of equal access to education,
active participation, and the adaptation of pedagogical intervention to the

diversity of children’s needs, promoting a systemic and interdisciplinary
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approach to inclusion (Ainscow, 2007; Florian & Black-Hawkins, 2011;
UNESCO, 2021).

The collaborative model is grounded in the idea that inclusion is not
exclusively the responsibility of the teacher, but rather the result of coordinated
intervention among all actors involved in child development. Consequently, the
design of inclusive educational programs involves several interdependent
methodological stages.

a. Analysis of Children’s Educational Needs

The first methodological landmark in the development of inclusive
programs is the systematic analysis of children’s educational needs, which
involves identifying cognitive, socio-emotional, linguistic, and motor
developmental characteristics, as well as educational or social risk factors that
may influence children’s participation in educational activities.

The analysis of educational needs represents the fundamental stage in
designing inclusive programs, as it enables the identification of children’s
developmental particularities and the establishment of appropriate interventions.
The specialized literature emphasizes the importance of multidimensional
assessment, which includes the analysis of children’s cognitive, socio-emotional,
motor, and communicative levels, as well as their family and educational context.
This comprehensive approach allows for curriculum adaptation and the selection
of teaching strategies appropriate to the child’s actual developmental level. The
effectiveness of educational intervention depends on correlating pedagogical
objectives with the type and severity of the identified difficulties, as well as with
children’s previous educational experiences and the involvement of the family in
the learning process (Ghergut, Frumos, & Raus, 2016). In the same direction, the
role of the multidisciplinary team is essential in identifying special educational

needs and elaborating Individualized Education Plans (IEPs) as fundamental
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instruments of inclusive intervention. Mara (2009) emphasizes that the analysis
of educational needs must be continuous and contextualized, focusing on
identifying children’s potential rather than exclusively their limitations.

Multidimensional early assessment should be conducted through
collaboration among teachers, specialists, and families in order to identify
developmental difficulties at an early stage and adapt educational intervention
accordingly (UNESCO, 2021). The analysis of educational needs facilitates the
elaboration of individualized educational plans and supports the active
participation of all children in curricular activities.

In the context of early childhood education, this stage includes the
systematic observation of children’s behavior, the analysis of learning styles, the
assessment of autonomy levels, and the identification of barriers to participation
in educational activities.

b. Establishing Inclusive Objectives for Educational Programs

Establishing inclusive objectives represents an essential stage in
designing educational programs adapted to the diversity of children. Inclusive
objectives target not only cognitive achievements but also the development of
social, emotional, and relational competencies necessary for school and social
integration.

The formulation of inclusive objectives requires aligning educational
intervention with the principles of equity, accessibility, and active participation.
Objectives must reflect children’s individual characteristics and allow for
differentiated progress within educational activities.

According to the methodological guide developed by Ghergut and
collaborators (2016), the operationalization of pedagogical objectives for children
with special educational needs should be carried out in relation to the child’s

functional level and capacity for social and school integration. In addition,
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educational support documents recommend the use of objectives formulated
within IEPs, which facilitate the monitoring of individual progress and the
adaptation of educational intervention. Inclusive objectives should focus on the
development of functional and social competencies rather than solely on
academic achievements.

In early childhood education, inclusive objectives should be formulated

in accordance with the principles of educational equity and active participation,

aiming at:
) developing personal autonomy;
. stimulating communication and cooperation;
o strengthening socio-emotional competencies;
o valuing diversity and individual differences;
. ensuring equal participation in learning activities.

The formulation of inclusive educational objectives requires adapting
them to each child’s developmental level and integrating them into a flexible
curriculum centered on the real needs of educational beneficiaries.

c. Inclusive Instructional Strategies Used in Early Childhood
Education

Inclusive instructional strategies represent essential tools for facilitating
the active participation of all children in educational activities. These strategies
involve the use of varied, flexible, and adaptable methods aimed at capitalizing
on the individual potential of each child.

Inclusive instructional strategies involve the use of interactive,
differentiated, and collaborative methods oriented toward the active participation
of all children in the educational process. Cooperative learning, didactic play,
dramatization, and experiential activities represent relevant examples of inclusive

strategies used in early childhood education. Interactive strategies contribute to
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the development of communication, collaboration, and autonomy among children
with special educational needs, facilitating their integration into group activities.
Moreover, the role of assistive technologies and adapted educational resources in
facilitating children’s access to meaningful learning experiences is emphasized
(Ghergut, Frumos, & Raus, 2016). Mara (2009) highlights the importance of
differentiated strategies based on the flexibilization of teaching tasks and the
adaptation of learning pace to each child’s particularities.

Among the teaching strategies frequently used in inclusive early
childhood education are: play-based learning; cooperative learning; experiential
learning; integrated activities; peer support; differentiated intervention; the use of
educational routines as support for behavioral structuring.

Recent research highlights the role of play as a privileged environment for
developing inclusion by facilitating social interactions, stimulating language
development, and supporting the socio-emotional competencies of children with
diverse educational needs (O’Keeffe & McNally, 2026).

d. Adapting the Educational Environment and Learning Resources

The adaptation of the educational environment and learning resources
constitutes a fundamental condition for the effective implementation of inclusive
programs. An inclusive educational environment involves organizing the
educational space in such a way as to facilitate all children’s access to learning
activities and reduce barriers to participation.

The organization of educational space, the accessibility of teaching
materials, and the use of assistive technologies contribute to creating a climate
favorable to the participation of all children. In early childhood education, the
need for curriculum flexibility and the adaptation of instructional content to

children’s developmental levels is emphasized. The inclusive educational
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environment is viewed as a flexible pedagogical space that allows for the valuing
of diversity and the active participation of all children.

The adaptation of the educational environment and learning resources
includes: flexible organization of educational space; the use of multisensory
teaching materials; the integration of educational technologies; the adaptation of
learning tasks; diversification of assessment forms.

International studies emphasize that inclusive environments foster the
development of social interactions and contribute to the creation of educational
communities based on mutual respect and acceptance of diversity (UNESCO,
2021).

e. The Use of Interactive and Differentiated Methods

Interactive and differentiated methods facilitate the active participation of
all children and support the development of cognitive and socio-emotional
competencies in an inclusive context. These methods make it possible to adapt
educational activities to each child’s individual learning pace and stimulate their
involvement in the educational process.

The use of small-group activities, didactic play, and cooperative learning
represents effective ways of individualizing educational intervention. At the same
time, the integration of individualized support strategies and assistive
technologies is recommended to facilitate access to learning. Differentiated
instruction is considered a fundamental principle of inclusive education, aimed at
capitalizing on each child’s potential.

In inclusive early childhood education, the most frequently used
interactive methods include: didactic play; participatory storytelling;
dramatization; exploratory learning; group activities; learning centers; integrated

thematic projects.
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The application of differentiated strategies involves adjusting content,
methods, and working pace according to children’s developmental levels,
contributing to increased motivation for learning and strengthening the sense of
belonging to the educational group.

Within the collaborative model, the use of these methods is supported by
cooperation among teachers, specialists, and families, enabling the development
of coherent educational interventions adapted to children’s individual needs.
Thus, inclusive education programs become effective instruments for promoting
educational equity and active participation from the early childhood stage
onward.

5. Management of Inclusive Education Programs in Early Childhood
Education

The management of inclusive education programs in preschool education
involves the systematic organization of educational, human, and institutional
resources in order to ensure equal access to education, active participation, and
the harmonious development of all children. In the context of inclusive education,
program management is not limited to organizing teaching activities but also
involves the strategic design of personalized educational interventions, the
coordination of interdisciplinary teams, and the continuous evaluation of the
effectiveness of pedagogical interventions.

The implementation of inclusion in early childhood education requires
coherent institutional policies, interprofessional collaboration, and systematic
mechanisms for monitoring children’s progress (UNESCO, 2021). In this respect,
the management of inclusive programs becomes a continuous process of adapting

the educational environment to the diversity of children’s developmental needs.
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5.1. Stages in Designing Inclusive Programs

The design of inclusive education programs involves several
interdependent methodological stages that ensure the coherence of educational
intervention and the effectiveness of the outcomes achieved. These stages include
the analysis of the educational context, the identification of children’s needs, the
establishment of inclusive educational objectives, the selection of appropriate
teaching strategies, and the evaluation of program outcomes.

The analysis of the educational context involves identifying available
institutional resources, the characteristics of the group of children, and
educational risk factors that may influence participation in educational activities.
The specialized literature emphasizes that effective inclusive programs are built
upon a systematic evaluation of barriers to learning and participation existing
within the educational environment (Booth & Ainscow, 2011).

Establishing program objectives represents an essential stage in designing
inclusive intervention, as these objectives are oriented toward children’s holistic
development and toward facilitating their active participation in educational
activities. The selection of appropriate teaching strategies and the adaptation of
the educational environment contribute to the creation of learning contexts
accessible to all children.

5.2. Planning Personalized Educational Interventions

The planning of personalized educational interventions represents a
central element in the management of inclusive programs in early childhood
education. It involves adapting educational activities to each child’s
developmental pace, learning style, and individual characteristics.

Personalized interventions are implemented through the development of
Individualized Education Plans (IEPs), which include specific objectives, adapted

teaching strategies, and alternative assessment methods. These plans facilitate the
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active participation of children with diverse educational needs and contribute to
the valorization of each child’s individual potential.

In early childhood education, personalized interventions include adapting
learning tasks, using multisensory materials, and organizing differentiated
activities that support the development of children’s cognitive, social, and
emotional competencies.

5.3. Coordination of the Educational Team

The coordination of the educational team represents an essential
component of inclusive program management, since the effective implementation
of educational interventions requires collaboration among teachers, early
intervention specialists, school counselors, speech therapists, and families.

The coordination of the educational team is an essential condition for the
effective implementation of inclusive programs. Collaboration among teachers,
specialists, and families contributes to the development of coherent and
sustainable interventions.

The specialized literature highlights the importance of co-teaching as an
effective strategy for implementing inclusive education, while educational
partnerships play a significant role in strengthening inclusive practices at the
institutional level (Ghergut et al., 2016; Mara, 2009).

The collaborative model of educational intervention facilitates the
exchange of information among team members and contributes to the
development of coherent educational strategies adapted to children’s needs.
International research highlights that partnerships between teachers and families
have a significant impact on children’s progress and on the effectiveness of
inclusive programs (UNESCO, 2021).

In this context, the teacher becomes a facilitator of the educational process

and a coordinator of interdisciplinary interventions, having the role of integrating
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specialists’ contributions into a coherent educational program adapted to
children’s needs.

5.4. Monitoring Children’s Progress

Monitoring children’s progress represents an essential stage in the
management of inclusive programs, as it enables the continuous evaluation of the
effectiveness of educational interventions and the adjustment of teaching
strategies according to children’s development.

Progress monitoring involves the use of various formative assessment
tools, such as systematic observation, educational portfolios, progress sheets, and
the assessment of socio-emotional behaviors. Continuous assessment facilitates
the early identification of learning difficulties and the adaptation of educational
interventions to children’s individual needs.

In inclusive early childhood education, monitoring children’s progress has
a preventive and guiding role, contributing to the development of flexible
educational pathways adapted to children’s diversity.

5.5. Evaluating the Effectiveness of Inclusive Programs

Evaluating the effectiveness of inclusive programs represents the final
stage of the educational management process and aims to analyze the impact of
interventions on children’s development and on the educational climate.

This evaluation involves analyzing children’s level of participation in
educational activities, the individual progress achieved, the degree of
collaboration among educational team members, and families’ satisfaction with
the implemented interventions. Recent studies indicate that effective inclusive
programs contribute to the development of social competencies, the reduction of
marginalization behaviors, and the improvement of children’s educational

performance (Florian, 2014; Ainscow, 2020).
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The evaluation of inclusive programs also has a strategic role in the

continuous improvement of educational practices and in the development of

institutional policies aimed at promoting equity and inclusion from the early

childhood stage onward.

6. Conceptual Model of the Management of Inclusive Education

Programs in Early Childhood Education (Inclusive Early Childhood

Programme Management Framework — IECPMF)

The proposed model integrates the methodological, organizational,

collaborative, and evaluative dimensions of inclusive program management and

is structured around five interdependent levels (Figure 1).

Educational
Equity

Curricular
Flexibility

Analyzing the Inclusive Educational Context

« Assessing educational needs e Learning through ©
* Identifying barriers ¢ Multi-sensory methods
* Support services * Active participation
K 2
Designing the Inclusive Program
* Inclusive objectives * Interdisciplinary collaboration
* Personalized plans * Family involvement
e Curricular adaptations ¢ Team meetings
« Play-based learning * Defined roles
E 2
Implementing Educational Interventions
¢ Learning through play ¢ Interdisciplinary collaboration
¢ Multi-sensory methods ¢ Family involvement
* Active participation ¢ Team meetings
* Interactive activities « Defined roles
L 2
Continuous Monitoring and Evaluation
« Evaluating progress « Evaluating progress
* Individual portfolios « Individual portfolios
* Parent feedback « Parent feedback

Family
Partnership

Curricular
Flexibility

Figure 1. Operational Model for Inclusive Education

Each of the five levels has specific roles that support the transversal

dimensions of the proposed model.

42




Table 1
Roles of the Operational Levels and the Transversal Dimensions of the Inclusive

Early Childhood Education Programme Management Model

Roles Transversal Dimensions of the Model
Level 1: establishes the
educational intervention on the 1. Educational equity — ensuring
principles of equity and universal equal access to  educational
access. opportunities for all children
Level 2: transforms the 2. Child-centered  approach -

adapting the intervention to the
individual profile of each child

3. Interdisciplinary collaboration —
integrating educational, social, and
therapeutic services

4. Family partnership — ensuring
coherence between the educational
and family environments

5. Curricular flexibility — adapting

the strategies to the diversity of

developmental needs

initial analysis into an operational
educational plan.

Level 3: ensures the active
participation of all children in
learning experiences.

Level 4: supports the
coherence of the intervention and
the continuity of child
development.

Level 5: ensures
sustainability of inclusive programs
and continuous improvement.

The implementation of inclusive education programs in early childhood
education involves the integration of flexible pedagogical practices adapted to
children’s diversity and oriented toward active participation, educational equity,
and interdisciplinary collaboration. The specialized literature highlights that the
effectiveness of inclusive interventions depends on the coherence between
curricular design, the organization of the educational environment, and the
involvement of relevant educational actors (Ainscow, Florian, UNESCO).
Adapted educational activities represent one of the most effective strategies for
supporting inclusion in early childhood education, as they allow the adjustment
of the educational process to children’s individual characteristics. The adaptation
of activities may target content, methods, working pace, teaching materials, and

assessment methods.
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7. Discussion

The results of the analysis regarding the methodological landmarks for the
development of inclusive education programs highlight the fundamental role of
the collaborative approach in ensuring the active participation of all children in
early educational activities. The proposed model confirms that educational
inclusion cannot be achieved solely through isolated curricular adaptations, but
rather requires systemic transformations of the educational environment and
pedagogical practices.

The design of inclusive programs requires the integration of flexible
teaching strategies centered on the child and oriented toward holistic
development. The analysis of individual educational needs, the planning of
personalized interventions, and the monitoring of children’s progress represent
essential elements for the effectiveness of educational intervention.

Findings from the specialized literature support the idea that the use of
interactive strategies, play-based learning, and cooperative activities contributes
to increasing children’s participation and to the development of socio-emotional
competencies necessary for later school integration.

In the context of inclusive early childhood education, the teacher fulfills
a complex role, going beyond the traditional function of knowledge transmission

and assuming multiple roles:

) designer of educational intervention;

. mediator of social interactions;

o coordinator of the interdisciplinary team;
o family partner;

o facilitator of active participation.

Teachers’ inclusive competencies directly influence the effectiveness of

educational programs and the quality of the educational climate.
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The implementation of inclusive programs in early childhood education
may be influenced by several limiting factors, including: insufficient adapted
educational resources; lack of specialized teacher training; difficulties in
interdisciplinary collaboration; curricular constraints; large group sizes; limited
access to early intervention services.

Identifying these challenges allows for the development of institutional
strategies aimed at optimizing inclusive practices.

8. Conclusions

The analysis of the methodological perspectives regarding the
development and management of inclusive education programs in early
childhood education highlights the systemic and collaborative nature of
educational intervention oriented toward equity and active participation. The
design of effective inclusive programs requires the integration of the initial
assessment of children’s needs, curricular adaptation, the use of interactive
strategies, and the continuous monitoring of individual progress.

Following the synthesis of the main methodological landmarks identified
in the specialized literature, the following directions for optimizing the

management of inclusive programs can be highlighted:

) developing teachers’ inclusive competencies;

o strengthening the family—institution partnership;

o integrating educational technologies;

o expanding interdisciplinary collaboration;

. increasing the flexibility of the early childhood curriculum.

From a future perspective, research directions may focus on the
operationalization of indicators for evaluating the quality of inclusion in early
childhood education, the analysis of the impact of differentiated teaching

strategies on the participation of children with special educational needs, and the
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development of integrated models for the continuous professional training of

teachers aimed at implementing sustainable inclusive practices.
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